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1.  INTRODUCTION 
Generally speaking by the term “tribe” means, a group of people that live at a particular place from time immemorial. Anthropologically the tribe is a system of social organization which includes several local groups- villages, districts on lineage and normally includes a common territory, a common language and a common culture, a common name, political system, simple economy, religion and belief, primitive law and own education system. Constitutionally a tribe is he who has been mentioned in the scheduled list of Indian constitution under Article 342(i) and 342(ii).
The quality of life of tribal people during pre-independence period was more deplorable and their main occupation was hunting, gathering of wood and forest products and primitive shifting cultivation. Due to destruction of forest and non availability of proper facilities, tribal were forced to lead a miserable life. After independence with the adaptation of Indian constitution in 1950 special attention was given for the upliftment of the tribal people under the ‘’article 48’’,it was mandatory on the part of the state government to make all the efforts to improve economic, social, and educational standard of the tribal people.

Due to the welfare programmes tribal communities also made themselves conscious about their own clan’s upliftment. Now tribals are engaged in struggle for survival. They seek identity, autonomy equality and empowerment. They became more vibrant with new expectation, they are moving out of their isolation to participate in all struggles in all institution as equals. In context of tribal study, we know that they are very rich in their art and culture and the study of tribes and their culture has always been a 
fascinating one for all researchers. The fascinating 
things are their folk dances, folk songs, and their own typical kind of language. The existence of such things must be preserved to understand the ancient culture of human being.
India is home to a large number of tribes with population of about 70 million. In terms of geographical distribution about 55% of tribals lived in central India, 28% in west, 12% in North-East India, 4% in South India and 1% elsewhere. Each tribal communities are rich in there culture, folk tales, folk songs and folk stories. They have an institution called GOTUL where the tribal children and youth were imparted training in there culture. Tribals constitute 8.14% of the total population of the country, numbering 84.51 million (2001 Census) and cover about 15% of the country’s area. The fact that tribal people need special attention can be observed from their low social, economic and participatory indicators. Whether it is maternal and child mortality, size of agricultural holdings or access to drinking water and electricity, tribal communities lag far behind the general population. 52% of Tribal population is Below Poverty Line and what is staggering is that 54% tribals have no access to economic assets such as communication and transport. [1]
2. SITUATION OVERVIEW 
Education as a means of advancement of capacity, well-being and opportunity is uncontested, and more so among communities on the periphery. Marked improvements in access and to some extent in quality of primary education in tribal areas have occurred, and stem from government and non-government initiatives. However, the number of out-of-school children continues to be several millions, mainly due to a lack of interest and parental motivation, inability to understand the medium of instruction (i.e. state language), teacher absenteeism and attitude, opportunity cost of time spent in school (particularly for girls), large seasonal migration etc. Low literacy rates in tribal communities continue to indicate a need for overarching support that tackles issues from health to attitudes of non-tribal populations. This balancing act between preserving tribal cultural identity and mainstreaming for economic prosperity can be better achieved through creating stronger community cultural wealth by developing a tribal child as an individual. Educational content must encompass building life skills that can help integration with the mainstream system. Realizing the need to improve the overall status of tribals, their education has emerged at the forefront of recent development efforts. As a basic component of human development, the 83rd Amendment to the constitution has made free elementary education a fundamental right of all the citizens of India. Successive governments have attempted to balance the inequity in the education system, particularly for the marginalized groups. Acknowledging that tribals comprise the most deprived and marginalized groups with respect to education, a host of programs and measures have been initiated since India’s Independence. With education viewed as a crucial input for total development of tribal communities, elementary education has been made a priority area in the tribal sub-plans since the 5th Five Year Plan (1974-79). As of March 2001, there were 16 million ST children out of a total child population of about 193 million in the age group of 6-14 years in the country.
Empirical evidence suggests that tribal children possess the basic cognitive abilities and psychological dispositions for successful participation in schools, and their low achievement levels are attributed to school-related variables as would apply to non-tribal students [2]. Poor performance of tribal students and the below average situation of primary education in tribal areas is driven by inter-related factors. Most children tend to be first generation learners whose education is not reinforced or supported in their home environments. Some of these issues can be addressed through appropriate program design and strategy.
3. IMPACT FACTORS 
As a child’s first exposure to education, there is debate around the language used for instruction and communication. Tribal children have limited contact with the state language, and tend to speak in their own local dialect. Government schools use the state language for teaching and communication, which is most often not familiar to a tribal child at the pre-primary and primary levels. They are thus unable to fully comprehend classroom teaching and activities, read in the state language or understand the texts properly. The use of the tribal language in the initial years can develop a sense of comfort for the tribal child. It must be the first language and taught as a means of acquiring knowledge of tribal culture, ethnicity, literature and the arts. The child can be exposed to the state language steadily, which is imperative for integration into mainstream schools and society. Assuming that a tribal child receives bi-lingual education, an additional language (e.g. English) can be used in the first two years, solely for oral communication.[3]
Although mainstreaming through education alone is a difficult task, reorganizing the curriculum, content and the teaching-learning methods to reflect and draw on their environment and knowledge base, must be undertaken to develop the response of tribal groups and increase participation. In addition to the prescribed state curriculum, effective support learning materials that are contextualized for tribal children such as textbooks/ glossaries in local dialects, and tribal folklore are a more lasting way of educating the children in the mainstream education system. NGOs need to help tribal communities develop this support material by first identifying and documenting their cultural wealth. Sharing and building tribal cultural wealth that currently exists in their communities is essential to transforming education and empowering tribals to utilize these assets, and bring this knowledge to the classroom.[4]
Value-based education that develops social, moral and spiritual values through group activities, sports, games, social work etc. needs more emphasis for more rounded development of the tribal child. Regular subject teaching must be supplemented with imparting career guidance, tribal/non-tribal mentoring, exposure visits to mainstream institutions and speaking sessions by local heroes.
4. LEARNING PEDAGOGY 
Teachers, both tribal and non-tribal, need to be provided with attitudinal training while dealing with tribal children, as well as guidance on both the use of educational materials and participatory teaching methods. Monetary (higher pay, free transportation etc.) and non-monetary (training, state recognized tribal teaching awards etc.) incentives need to be offered to teachers that are working in tribal areas. Although creating teacher motivation is difficult, high motivation levels are necessary to generate interest among tribal children towards education by attempting to link contents of curriculum with existing realities of tribal communities.

Children are taught by teachers who may or may not be from the tribal community. The presence of tribal teachers, especially from the same community, has shown and improved school participation of tribal children, as these teachers understand and respect the culture with greater sensitivity. Assuming that tribal teachers are a more natural fit, many states have appointed community teachers or para teachers. However, cases have indicated that special training – on both course materials as well as appropriate conduct with tribal students has to be undertaken – even if the teacher has tribal origins. Therefore, there is an immense need to have more educational programmes for the tribals. One of the on-going programmes is ‘Ashram School’.[5]
5. ASHRAM SCHOOLS 
Ashram schools are residential schools for tribal children from a cluster of habitations. Based on the Gandhian philosophy of self-reliance, these were first experimented by Thakkar Bapa, a Gandhian in Panchamahal district of Gujarat in the pre-independence days. Ashram schools were found effective as (i) it was not feasible to open full fledged schools in very small and scattered habitations (ii) it created congenial atmosphere for teaching learning as it is assumed that the tribal households do not have such an environment and (iii) it helped to develop the total personality of the child and impart vocational skills to improve employment opportunities.[6]
There are residential Ashram schools for tribal children in many states including Madhya Pradesh, Gujarat, Andhra Pradesh, Rajasthan, Jharkhand, Orissa, Chattisgarh, Maharashtra, and Uttar Pradesh. Ashram schools generally provide admission to children from habitations at least 6-8 kms away from the school. The curriculum of Ashram schools includes agriculture, other life skills as well as general subjects. In addition to the provision of free food, clothing and boarding, many parents in Jharkhand, Orissa and Gujarat prefer Ashram schools as they did not obstruct with the child’s education when parents migrated.
6. CONCLUSION
 Education is the single most important means by which individuals and society can improve personal endowments, build capacity levels, overcome barriers, and expand opportunities for a sustained improvement in their well being. In the context of tribal education, finding a balance between preserving tribal cultural identity and mainstreaming for economic prosperity means building education programs that ensure a tribal child’s success in mainstream schools. Recognizing that the education system is currently designed for the dominant group, there needs to be investment in creating support mechanisms that supplement the integration of tribal children into the formal education system.
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ABSTRACT: The upliftment of long neglected, distressed has been a subject of great concern to the educationists, administrators and social workers. Their progress along with other social group of the society will lead to the formation of enlighted and progressive society Recent years have visualized increasing concern with the plight of the socially disadvantaged. They are as a group less successful in education. Several factors can be described to such a deplorable situation. Socio-economic status, self motivation, family structure, language barrier and certain attitudinal factors are mostly responsible for affecting the academic performance. In spite of all possible efforts, socially disadvantaged remain away from the target. Installations of Ashram Schools will certainly bring light in to the lives of scheduled tribes.
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